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This descriptive-correlation research study aimed at determining relationship
between teachers’ attitude and students’ academic achievement at secondary
level using quantitative research approach. The population of the study
comprised 436 public secondary boys’ school teachers. 210 teachers were
purposively selected for the study as sample. Teachers’ Attitude Index (TAI),
developed by Schulte et.al. (2005) was used as research instrument for the study.
Students’ achievement scores were obtained from the class IX annual
examination 2017 results of the Boards of Intermediate & Secondary Education
Peshawar. Descriptive statistics like Frequency, Percentage, Mean, Standard
Deviation, and Rank Order correlation were calculated. One sample t-test,
Pearson product movement coefficient of correlation and regression were used
for testing of hypotheses and for determining the relationship. The data was
analysed using Microsoft Excel 2013 professional and IBM SPSS statistics 21.0
for windows. The study confirmed that Teachers’ Attitude is significantly
correlated with Students’ Achievement.

INTRODUCTION
A positive attitude guarantee satisfaction in one’s life, promotion and growth in career, peace and
joy in family life besides positive attitude extend life expectancy. Blankson (2005) defined attitude
as a condition of willingness, ordered through experience, which influences an individual’s response
to different objects and situations. Beliefs, dispositions, values, and feelings are features of attitude.
According to Maliki (2013), attitude is associated with behavior and positive relationship among
teachers leading to resulting in positive school climate for students. Ulug, Ozde and Eryilmaz (2011)
found that teachers ‘interaction with students and displaying positive behavior like appreciation,
showing interest and understanding for students increases the students’ success and motivation.
Teachers through their own behavior and attitude become role models for their students. Teachers
‘Positive attitude lead to the success of the learners while negative attitudes of the teachers lead to
the failure of learners. Teachers develop specific attitudes based on their beliefs towards their
profession. According to Scrivner (2009) dimensions of teachers’ attitude that influence student
achievement include. Teachers’ attitude towards students, Teachers’ attitude towards curriculum and
Teachers’ attitude toward professionalism. The study encompasses all these three dimensions.
Objective of the Study
The main objective of the study was to determine the relationship between Teacher’s Attitude and their
Students’ Academic Achievement.
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Besides following objectives were also aimed:
To assess the relationship between teachers’ attitude toward curriculum and students’ achievement.
To explore the relationship between teachers’ attitude toward professionalism and students’
achievement.
Hypotheses of the Study
The study tested following hypotheses:
H0.1 There is no relationship between teachers’ attitude towards curriculum and students’ achievement.
H0.2 There is no relationship between teachers’ attitude towards professionalism and student’s
achievement.
H0.3 There is no relationship between teachers’ attitude and students’ academic achievement.
Components of Attitude
Kitjaroonchai (2013) Gardner (1985) has described three components of attitude; Affective, Behavioral
and Cognitive. Their interaction has been exhibited in the following diagram:

Figure: Sabates and Capdevila model for Interaction of Attitudes Components (Source:
Agbatogun, 2013, p.123)
Agbatogun (2013) asserted that the components of attitude interact with each other. The interaction
among the components of attitudes is three-fold. The cognitive attitude influences and depends on the
affective and behavioral attitude, which, in turn, influences the other components.
Soibamcha and Pandey (2016) argued that these components appear to shape the classroom practices of
the teacher with the help of direct and indirect interaction between school, teacher and society and have
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a profound impact on school life through in terms of commitment to teaching and instruction.
Theoretical Overview of the Study
The theoretical framework of the study is based on Social Cognitive Theory as. The social cognitive
theory is closely related to Attitudes. Attributions, Beliefs, and Social Perceptions comprise the cognitive
components and attitudes are based on these components. The theory postulates about the interaction of
cognition and environment with reference to psychosocial functioning and behavior, by giving an
essential role to self-reflective, self-regulatory and cognitive processes where thought and behavior
interact (Wood and Bandura, 1989). The study followed following conceptual model:

Teachers’ attitude
towards students
Teachers’
Attitude

Teachers’ attitude
towards curriculum

Students’
Achievement

Teachers ‘attitude
towards profession

Figure: Conceptual framework of the study
Underlying theoretical assumptions are that beliefs become habits of mind influencing teachers’
interactions with students and parents, which affect the student learning. It reflects the experiential,
cultural, and cognitive aspects of dispositions (Vaughn, 2012). Teachers who create a supportive
environment give better student achievement. It is argued that teacher’s treatment with students,
communication patterns, and teaching strategies determine students’ achievement.
METHOD AND PROCEDURE
It was a descriptive-co relational research which was carried out to determine the relationships between
the variables using a quantitative approach. According to Kalof, Dan, and Dietz (2008), quantitative
research uses numbers to understand the matter of interest. In this type of research, data are collected,
among other means, by conducting surveys in which respondents are asked the same set of items. Muijs
(2004) stated that quantitative research collects numerical data which is then analysed through
mathematical and statistical methods.
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Data Collection Instrument
The researcher used Teachers’ Attitude Index (TAI) developed by Schulte, Edick, Edwards, and Mackiel
(2005). TAI measures attitude of teachers on student, professionalism and curriculum centered
dimensions. According to Scrivner (2009), TAI is a reliable and valid instrument for measuring the
teachers’ attitude and utilizes a five-point Likert scales ranging from strongly agree to strongly disagree.
Students’ achievement scores were obtained from the class IX annual examination results of the Boards
of Intermediate & Secondary Education (BISE) Peshawar.
Data Analysis
The data was processed using SPSS version 23.0. Statistical tools like Reliability test, one sample t-test,
Pearson correlation and Regression model were applied for the data analysis which yielded the following
findings and conclusions.
Testing of Hypotheses
In order to test the hypotheses, one sample t-test and Pearson product movement coefficient of
correlation were calculated. Regression analysis was carried out to ascertain predictability of variables.
One sample t-test for teachers’ attitude towards students (N=203)

One-Sample t-Test
Test Value = 3

M
4.20

SD
0.46

t
37.460

df
202

Sig.
.000

Mean
Difference
1.203

95% Confidence
Interval of the
Difference
Lower
Upper
1.14
1.27

The above table shows that the mean value of teachers’ attitude towards students was 4.20 which were
significantly higher than the test value 3. The t-value is 37.46 which is significant at p<0.05 level. It also
showed that the mean difference is 1.20 higher than the test value. It shows that majority of respondents
were on the agreement side.
Pearson correlation between teachers’ attitude towards students and student achievement (N=203)

Variables

Pearson coefficient (r) with student achievement
r
sig
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1

2

Teachers’ attitude towards
students

0.621

.000

Student average score

Analysis of data in above table expressed that the value of r with students’ achievement score was 0.621
which was statistically positively significant at p<0.05 level.
This is in line with Ulug, Oze & Eryilmaz (2011) who found positive relationship between teachers’
attitude towards students and achievement but is in contrast with Scrivener (2009) who had found no
such relationship. Consequently, the null hypothesis No.1 was rejected.
Accepting that there is a positive and statistically significant relationship between teachers’ attitude
towards students and students’ achievement.
Testing of hypothesis 2
One sample t-test for teachers’ attitude towards curriculum (N=203)
One-Sample Test
Test Value = 3

M
4.11

SD
0.49

t
32.250

df
202

Sig.
.000

Mean
Difference
1.106

95% Confidence
Interval of the
Difference
Lower Upper
1.04
1.17

The data in the above table indicates that the mean value of teachers’ attitude towards curriculum was
4.11 which were significantly higher than the test value 3. The t-value is 32.25 which is significant at
p<0.05 level.
Pearson correlation between teachers’ attitude towards curriculum and student achievement
(N=203)
Pearson coefficient (r) with student
achievement
Variables
r
sig
1
Teachers’ attitude towards
curriculum
0.477
.000
2
Student average score
P<0.05
Data in the above table presents that the value of r with student achievement score was 0.477 which was
statistically positively significant at p<0.05 level.
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This is in line with one finding of Scrivener (2009) regarding positive relationship between teachers’
attitude towards curriculum and students’ reading achievement but is in contrast with his other finding
regarding no relationship between teachers’ attitude towards curriculum and students’ achievement in
mathematics. Therefore, the null hypothesis no.2 was rejected.
The researcher, therefore, rejected the null hypothesis and accepted a positive and statistically significant
relationship between teachers’ attitude towards curriculum and students’ achievement.
Testing of hypothesis 3
One sample t-test for teachers’ attitude towards profession (N=203)
One-Sample Test
Test Value = 3
95% Confidence
Interval of the
Difference
Mean
M
SD
t
df
Sig.
Difference
Lower
Upper
4.28 0.49 36.980
202
.000
1.279
1.21
1.35

P<0.05
The data in the above table indicates the mean value of teachers’ attitude towards profession was 4.28
which was significantly higher than the test value 3. The t-value is 36.98 which is significant at p<0.05
level.
Pearson correlation between teachers’ attitude towards the profession and student achievement
(N=203)
Pearson coefficient (r) with student
achievement
Variables
r
sig
1
Teachers’ attitude towards profession
0.511
.000
2
Student average score
P<0.05
The above table shows that the value of r with student achievement score was 0.511 which was
statistically positively significant at p<0.05 level.
This is in line with Shaheen (2015) and Kumar (2015) who reported a significant positive relation
between teachers’ attitude towards profession and student’s achievement but is in contrast with Maliki
(2013) & Scrivener (2009) who reported teachers’ negative attitude towards their profession, therefore,
null hypothesis 3 was rejected and accepting that there was a positive and statistically significant
relationship between teachers’ attitude towards profession and students’ achievement.
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Regression Analysis for the test of hypothesis 4
Regression analysis was carried out for the test of hypothesis 4. Regression analysis helped in predicting
outcome variable from predictor variable. Regression analysis helped to determine how the variables fit
together for prediction and cohesive explanation.
Table of Model Summary (N=203)
Model
1

R
.628a

Adjusted R
Square
.385

R Square
.394

Std. Error of the
Estimate
7.540

a. Predictors: (Constant), Teachers’ attitude towards the profession,
teachers’ attitude towards students, teachers’ attitude towards curriculum
The above Table shows how the predictors were able to predict students’ achievement. R is 0.628 which
shows how well the predictors were able to predict the outcome. R square is 0.394 that gives a more
accurate measure showing the proportion of variance in dependent variable explained by independent
variables. Value of R square ranges between 0 and 1.
Std. Error of the Estimate is 7.540 and Adjusted R square is 0.385 which presents a sample and not the
population. It measures how the model can fit in the population and lies between 0 and 1.
Muijis (2004) has stated that a simple criterion for determining how well the model fits the data is that
values less than 0.1 show a poor fit, values between 0.11 to 0.3 shows a modest fit, values between 0.31
to 0.5 show a moderate fit, and values above 0.5 show a strong fit. As the table shows that adjusted R
square was 0.385 which was a moderate fit as per the criteria suggesting that the predictors could
properly predict students’ achievement.
Table Coefficients showing predictability of students’ achievement through dimensions of teachers’
attitude (N=203)
Unstandardized
Standardized
Coefficients
Coefficients
Std.
Model
B
Error
Beta
t
Sig.
1
(Constant)
-13.610
5.198
-2.618
.010
Teachers’ Attitude towards
Students

11.101

1.825

.528

6.083

.000

Teachers’ Attitude towards
Curriculum

-.102

1.779

-.005

-.057

.954

Teachers’ Attitude towards
Profession

2.631

1.757

.135

1.497

.136
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Teachers’ Attitude

.440

.042

.594

10.478

.000

a. Dependent Variable: Avg. Stu. Score
p<0.05
Data in the above table presented teachers’ attitude towards students as a significant predictor of
achievement of students (β=0.528, p<0.10). Teachers’ attitude towards curriculum was not a statistically
significant predictor of achievement of students (β=-0.005, p>0.10), while teachers’ attitude towards
profession was also not a significant predictor of achievement of students (β=0.135, p>0.10).
Hypothesis No. 4 was partially accepted in case of teachers’ attitude towards students as it contributed
towards students’ academic achievement and partially rejected in case of the other two variables being
statistically insignificant.
This is in line with Soric (2011), Mehmood (2011), and Folashade (2009) who reported a positive
correlation between teachers’ attitude and students’ achievement but is in contrast with Raes (2015),
Owede and Yusuf (2014), and Ahmadi (2015) who found no correlation between teachers’ attitude and
students’ achievement.
Automatic linear modeling was done through IBM SPSS Statistics 20.0 for windows. The student
average achievement score was taken as target and various dimensions of teachers’ attitude were taken
as predictors using custom feed assignments. The model predicted a base for a linear relationship
between the students’ achievement and teachers’ attitude with 95% confidence level.
FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
Findings
Important findings of the study are listed below:
1. The mean value of variable ‘Teachers’ Attitude’ towards students’ was estimated as 4.20
showing that majority of respondents were positive/agreed to the points raised in the
questionnaire.
2. The value of Pearson Correlation (r) between ‘Teachers Attitude’ towards students and students’
achievement score was 0.621 which was statistically positively significant at p<0.05 level.
3. The mean value of teachers’ attitude towards curriculum was calculated as 4.11 showing that
majority of teachers had a positive attitude towards curriculum.
4. The value of Pearson correlation (r) for teachers’ attitude towards curriculum and students’
achievement score was 0.477 which was statistically positively significant at p<0.05 level.
5. The mean value of teachers’ attitude towards professionalism was 4.28 showing that majority of
teachers had a positive attitude towards teaching profession.
6. The value of Pearson correlation (r) for teachers’ attitude towards the profession and student
achievement score was 0.511 which was a statistically positively significant at p<0.05 level.
7. It was found that teachers’ attitude towards students was a significant predictor of achievement
of the students (β=0.528, p<0.10); teachers’ attitude towards curriculum was not statistically
significant predictor of student achievement (β=-0.005, p>0.10), and teachers attitude towards
profession was also not statistically significant predictor of students’ achievement (β=0.135,
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p>0.10). Although teachers’ attitude, as a whole, was a statistically significant predictor of
students’ achievement (β=0.594, p<0.10).
Conclusions
Following conclusions were drawn based on the findings:
1. The study confirmed the existence of positive attitude of teachers towards their students.
2. The study concluded that teachers’ attitude is positively statistically and significantly correlated
with the students’ achievement.
3. The study confirmed that majority of the teachers had positive attitude towards curriculum and
students’ achievement.
4. The study also concluded that majority of the teachers had positive attitude towards teaching
profession.
5. The study proved that teachers’ attitude towards students was a significant predictor of students’
achievement.
Recommendations/Suggestions
Following suggestions were made on the findings and conclusion of the study:
1. The findings and the conclusion of the study has given a leap forward in formulating certain
suggestion. As it has been established that teachers’ attitude towards profession, curriculum and
students has been a contributing factor, therefore it is recommended that the selecting bodies
should base their selection of the teachers on their attitude.
2. The study yielded a very important conclusion that teachers have positive attitude towards
students that contribute in the better achievement level of the students. Therefore, teachers may
be given adequate training in the development of positive attitude towards students.
3. The study asserted that teachers do have positive attitude towards curriculum which leads to
better performance of the students, hence it becomes pertinent that the teachers may be involved
in the curriculum development process.
4. It is welcoming sign that the majority of the teachers have positively endorsed the teaching
profession; hence there is dire need that government may take initiative to further boast the
teaching profession.
REFERENCES
Agbatogun, A. O. (2013). Comparative effect of interactive mobiles (clickers) and communicative
approach on the Learning outcomes of the educationally disadvantaged Nigerian pupils in ESL
classrooms. PhD dissertation, The University of Edinburgh
Ahmad, A., & Sahak, R. (2009). Teacher student attachment and teacher attitude towards work. Jurnal
Pendidikdan Pendelikon, Jil. 24, 55–72.
Retrieved October 22, 2017 from
http://web.usm.my/apjee/APJEE_24_2009/JPP24_04_Affizal_55-72.pdf
Ahmadi, M. (2015). The factors affecting attitudes and academic achievement in art course in secondary
school students in Zanjan from the perspective of teachers. International Journal of Innovation and
Research in Educational Sciences, 2 (3), 171-174. Retrieved November 11, 2017 from

50

https://www.ijires.org/administrator/components/com_jresearch/files/publications/IJIRES_287_Fi
nal.pdf
Ali, Z., & Siddiqui, M. (2016). School climate: Learning environment as a predictor of student’s
academic achievement. Journal of Research and Reflections in Education, 10(1), 104-115.
Retrieved October 2, 2017 from http://www.ue.edu.pk/jrre
Barros, S. D. S., Elia, M. F. (2017). Physics teachers’ attitudes: How do they affect the reality of the
classroom
and
models
for
change?
Retrieved
October
25
2017
from
https://www.univie.ac.at/pluslucis/Archiv/ICPE/D2.html
Bhargava, A., & Pathy, M. K. (2014). Attitude of student teachers towards teaching profession. Turkish
Online Journal of Distance Education-TOJDE, 15(3), 27-36. Retrieved November 14, 2017 from
https://files.eric.ed.gov/fulltext/EJ1043694.pdf
Chen, J., & Chang, C. (2006). Testing the whole teacher approach to professional
development:
A
study
of
enhancing
early
childhood
teachers'
technology
proficiency. Early Childhood Research and Practice, 5(1), 1-18. Retrieved October 15, 2017 from
the
Early
Childhood
Research
and
Practice
Website:
http://ecrp.uiuc.edu/v8nl/chen.html
Collins, K. (2010). The relationship and differences between parents, students, and teachers’ responses
to the Missouri school improvement program cycle three advanced questionnaire climate items and
student ACT performance. PhD Dissertation, Faculty of the Graduate School at the University of
Missouri-Columbia.
Retrieved
November
2,
2017
from
https://mospace.umsystem.edu/xmlui/bitstream/handle/10355/10266/research.pdf?sequence=3
Colton, D., & Covert, R. W. (2007). Designing and constructing instruments for social research and
evaluation. San Francisco: Jossey-Bass.
David, A.A. (2013). The attitudes of students towards the teaching and learning of social studies
concepts in colleges of education in Ghana. Research on Humanities and social sciences, 3(9),
83-89.
Retrieved
December
5,
2017
from
http://www.iiste.org/Journals/index.php/RHSS/article/viewFile/6321/6641
Field, A. (2009). Discovering statistics using SPSS (3rdedition). London: SAGE Publications.
Folashade, A. (2009). Teachers’ attitude and gender factor as determinant of pupils’ performance in
primary science. An International Multi-Disciplinary Journal, 3(1), 326-332. Retrieved January
2, 2018 from https://www.ajol.info/index.php/afrrev/article/viewFile/43578/27103
Goe, L. (2007). The link between teacher quality and student outcomes: A research synthesis. National
Comprehensive Center for Teacher Quality. Retrieved March 17, 2017, from
http://www.ncctq.org/publications/LinkBetweenTQand SrudentOutcomes.pdf
Gourneau, B. (2010) Five attitudes of effective teachers: Implications for teacher training, University
of
North
Dakota.
Retrieved
January
2,
2018
from
http://www.usca.edu/essays/vol132005/gourneau.pdf
Hallam, M. K. (2009). Another piece of language learning puzzle: why teacher dispositions are crucial
aspect of student success? The Language Educator, 26-29. Retrieved January 1, 2018 from
https://byuflang276.wikispaces.com/file/view/Hallam+Lang+Educator+Dispositions.pdf
51

Hartlep, N. D., & McCubbins, S. (2013). What makes a star teacher? Department of educational
administration and foundation report, Illinois state University. Retrieved December 22, 2017 from
https://www.altcert.org/Articles/PDF/WhatMakesAStarTeacher.pdf
Haser,

S.G. & Nasser, I. (2003). Teacher job satisfaction in a year-round school,
Educational Leadership, 60 (8), 65-67. Retrieved January 2, 2018 from
https://eric.ed.gov/?id=EJ666120

Henn , M., Weinstein, M., & Foard, N. (2006). A short introduction to social research. London: SAGE
Publications Ltd
Herrera, J. C. (2010). Teacher beliefs and practices: their effects on students achievement in the urban
school setting.. PhD Dissertation, College of Education, Kansas State Univeersity. Retrieved
November 27, 2017 from http://krex.k-state.edu/dspace/handle/2097/3889
Hinnant, J. B, O’Brien, M & Ghazzarian, S. R. (2009). The longitudinal relations of
teacher expectations to achievement in the early school years. Journal of Educational Psychology,
101,
662-670.
Retrieved
January
2,
2018
from
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2860190/
Hornstra, L. Dennessen, E. Bakker, J. Bergh, V. L. & Voeten, M. (2010).Teacher attitudes toward
dyslexia: Effects on teacher expectations and the academic achievement of students with dyslexia.
Journal of Learning Disabilities, 43(6), 515-529. doi: 10.1177/0022219409355479
Issan, S. A. Y., Al-Nabhani, H. Z., Kazem, A. M., & Al-Ani, W. T. (2011). Omani teachers' attitudes
towards teaching as a profession. Indian Journal of Psychology & education, 1(1), 25-40.
Reprieved
January
2,
2018
from
https://www.researchgate.net/publication/270703648_Omani_Teachers'_Attitudes_towards_the
_Teaching_Profession_Omani_Teachers'_Attitudes_towards_Teaching_as_a_Profession
Kalof, L., Dan, A., & Dietz, T. (2008). Essentials of social research. Berkshire: Open University Press
McGraw-Hill Education
Khamari, J., & Guru, N. (2013). Relationship of attitude and achievement of secondary school students.
OSR Journal of Research & Method in Education (IOSR-JRME) e-ISSN: 2320–7388, 1(3), 5054. Reprieved January 2, 2018 from http://www.iosrjournals.org/iosr-jrme/papers/Vol1%20Issue-3/H0135054.pdf?id=1677
Khurshid, K., Gardezi, A. R., & Noureen, S. (2014). A study of attitude of University students of
MA/M.Sc towards teaching Profession. VFAST Transactions on Education and Social Sciences,
3(1),
2309-3951.
Retrieved
November
7,
2017
from
https://vfast.org/journals/index.php/VTESS/article/view/84/153
Kitjaroonchai, N. (2013). Primary and lower secondary school teachers’ attitudes toward English
language learning: A case study of teachers in MuakLek and Wang Muang districts, Saraburi
Province. Catalyst, ISSN: 0905 - 6931, 8(1), 49-68. Retrieved January 2, 2018 from
52

ttps://www.apiu.edu
Klehm, M. (2013). Teacher attitudes: The effects of teacher beliefs on teaching practices and
achievement of students with disabilities. PhD Dissertation, University of Rhode Island and Rhode
Island
College.
Retrieved
October
25
2017
from
http://digitalcommons.uri.edu/cgi/viewcontent.cgi?article=1004 HYPERLINK
Kpolovie, P. J., Joe, A. I., & Okoto, T. (2014). Academic achievement prediction: Role of interest in
learning and attitude towards school. International Journal of Humanities Social Sciences and
Education
(IJHSSE),
1(11),
73-100.
Retrieved
January
10,
2018
from
https://www.arcjournals.org/pdfs/ijhsse/v1-i11/10.pdf
Kumar, A. (2015). Attitude towards teaching profession in relation to adjustment among senior
secondary school teachers. International Journal of Science and Research (IJSR), 4(4), 830-833.
Retrieved January 10, 2018 from https://www.ijsr.net/archive/v4i4/SUB153131.pdf
Kurgat, S. J., & Gordon, T. J. (2014). The effects of teacher characteristics and attitudes on students’
achievement in KCSE economics examination. International Journal of Education Learning and
Development, 2(5), 33-43. Retrieved November 25, 2017 from www.eajournals.org
Levačić, R., Steele, F., Smees, R., & Malmberg, L. (2003). The relationship between school climate &
head teacher leadership, and pupil attainment: evidence from a sample of English secondary
schools. Paper presented at British Educational Research Association Annual Conference, HeriotWatt University, Edinburgh, 11-13.
Retrieved October 4, 2017 from
http://www.leeds.ac.uk/educol/documents/00003311.htm
Mahmood, N. (2011). A comparative study of contractualand regular teachers’ professional attitude
towards job satisfaction and job performance. PhD dissertation, Division of Education,
University of Education, Lahore
Maliki, A. E. (2013). Attitude of teachers' in Yenagoa local government area Bayelsa state Nigeria,
towards the teaching profession: Counselling Implications. International Journal of Research in
Social
Sciences,
2(2),
61-67.
Retrieved
December
11,
2017
from
https://pdfs.semanticscholar.org/4635/455ab76fcfdb558b4602df5eb7163893df4c.pdf
Milner, H.R. (2006). Pre-service teachers’ learning about cultural and racial diversity: Implications for
urban education. Urban Education, 41(4), 343-375. Retrieved December 17, 2017 from
http://journals.sagepub.com/doi/pdf/10.1177/0042085906289709
Muijs, D. (2004). Doing quantitative research in education with SPSS. London: SAGE Publications
Ng, A. (2002). The development of a new scale to measure teachers' attitudes toward students (TATS).
Educational Research Journal, l7(1), 63-77. Retrieved October 11, 2017 from
http://hkier.fed.cuhk.edu.hk/journal/wp-content/uploads/2010/06/erj_v17n1_63-77.pdf
Owede, V.C., & Yusuf, A. (2014). Teachers’ disposition and reflective practice as correlates of
53

students’ performance in social studies in Yenagoa Metropolis, Bayelsa state. Pan African
university institute. Retrieved November 11, 2017 from https://www.musero.org.ng/publications/
Rao, K. S. (2012). Study of the attitudes of secondary school teachers towards teaching profession.
International Journal of Research in Engineering, IT and Social Sciences (IJREISS), 2 (6), 1323. www.indusedu.org
Reddy, Y. M. (2017). An Influence of certain psycho-sociological factors on teacher effectiveness of
primary school teachers. International Journal of Science and Research (IJSR). 6 (1), 246-264.
www.ijsr.net
Reeve, J. (1996). Motivating others: Nurturing inner motivational resources. Needham Heights, MA:
Allyn & Bacon.
Renthlei, M. L. & Malsawmi, H. (2015). Construction of an attitude scale towards teaching profession:
A study among secondary school teachers in Mizoram. International Journal of Arts, Humanities,
and Management studies, 1(4), 29-36. Retrieved September 2, 2017 from
https://www.academia.edu/12392121/
Ries, J. A. (2015). Teacher disposition related to student achievement. Does it matter? PhD Dissertation,
Cardinal
Stritch
University.
Retrieved
September
2,
2017
from
https://search.proquest.com/openview/
Sapsford, R. & Jupp, V. (2006). Data collection and analysis (2nd edition).London: SAGE Publications
Sarkar, D., & Behera, S.K. (2016). Attitude of college teachers towards teaching profession. American
Journal of Educational Research, 4(11), 834-839. doi:10.12691/education-4-11-9
Schulte, L., Edick, N., Edwards, S., & Mackiel, D. (2005). The development and
validation of the teacher dispositions index. Retrieved October 15, 2017, from
www.usca.edu/essays/vol 122004/schulte.pdf
Scrivner, C. M. (2009). The relationship between student achievement and teacher attitude: A
correlational study. PhD Dissertation, North central University graduate faculty of the School of
Education.
Retrieved
September
2,
2017
from
https://pqdtopen.proquest.com/doc/305175883.html?FMT=AI
Selçuk, G. S. (2010). Correlation study of physics achievement, learning strategy, attitude and gender in
an introductory physics course. Asia-Pacific Forum on Science Learning and Teaching, 11(2), 116.
Retrieved
October
9,
20017
from
https://www.eduhk.hk/apfslt/download/v11_issue2_files/selcuk.pdf
Shah,

M. (2002). Comparative effectiveness of teacher training in enhancing the
professional attitudes of B.Ed. students admitted in institutes of education
and research NWFP. College of Education Islamabad and Allama Iqbal Open
University Islamabad. PhD Dissertation, Allama Iqbal Open University Islamabad. Retrieved
54

September 9, 2017 from http://prr.hec.gov.pk/Chapters/77-0.pdf
Shah, S. S. A. (2009). Impact of teacher’s behaviour on the academic achievement of university students.
Journal of College Teaching & Learning, 6(1), 69-74. Retrieved September 3, 2017 from
https://eric.ed.gov/?id=EJ884620
Shaheen, S. S. (2015). Attitude towards teaching profession: A comparative study among secondary
school working teachers of Aligarh Muslim University belonging to early adulthood and late
adulthood stage. European Academic Research, II (11), 14944-14952. Retrieved September 8,
2017 from http://euacademic.org/UploadArticle/1422.pdf
Shaheen, S. S. (2014). Eligibility versus entrance test. Asian Journal of Multidisciplinary Studies, 2(10),
168-171.
Retrieved
October
5,
2017
from
http://www.ajms.co.in/sites/ajms2015/index.php/ajms/article/view/673/551
Soibamcha, E., & Pandey, N. (2016). Attitude of teachers towards teaching profession. Global journal
of interdisciplinary social sciences, 5(3), 49-51.
Soric, T. M.(2011). The impact of teacher attitudes on academic achievement in disadvantaged schools.
Master of Education thesis, The University of Toledo. Retrieved September 9, 2017 from
http://utdr.utoledo.edu/cgi/viewcontent.cgi?article=1748&context=theses-dissertations
Tatem, P. M. (2015). Dispositions of effective elementary teachers in an urban district in southeastern
Virginia. PhD Dissertation, the faculty of the Virginia Polytechnic Institute and State University.
Retrieved
September
5,
2017
from
https://vtechworks.lib.vt.edu/bitstream/handle/10919/51848/Tatem_PM_T_2015.pdf?sequence=
1
Tok, T. N. (2012). Teacher candidates’ attitudes towards the teaching profession in Turkey. Alberta
Journal of Educational Research, 58(3), 381-403. Retrieved January 3, 2018 from
http://ajer.journalhosting.ucalgary.ca/index.php/ajer/article/view/1055
Ulug, M., Ozde, M. S., & Eryilmaz, A. (2011). The effects of teachers’ attitudes on students’ personality
and performance. Procedia - Social and Behavioural Sciences, 30, 738–742.
doi:10.1016/j.sbspro.2011.10.144
Varia, V. (2016). A Study of professionalism of secondary school teachers with respect to education
board. IJRDO-Journal of Educational Research, 2(7), 76-103.
Vaughn, K. A. (2012). Teacher dispositions and student achievement. PhD Dissertation, Claremont
Graduate University. Retrieved October 7, 2017 from https://eric.ed.gov/?id=ED549802
Wanderi, P. G. (2015). An assessment of teachers’ attitudes and their commitment to inclusive
educational settings in Bahati Sub-County, Kenya. Master of education thesis, University of Oslo.
Retrieved September 7, 2017 https://www.duo.uio.no/bitstream/handle/10852/49441/Final-Pdfreworked-thesis-Monday.pdf?sequence=1
55

Ye, R. (2000). The effects of teacher characteristics, beliefs, relations with students, and in-service
education on student science achievement. PhD dissertation, Graduate Faculty of Texas Tech
University.
Retrieved
November
3,
2017
from
https://ttu-ir.tdl.org/ttuir/bitstream/handle/2346/21037/31295016657354.pdf?sequence=1
York, T., Gibson, C., & Rankin, S. (2015). Defining and measuring academic success. Practical
assessment, Research & Evaluation, 20(5), 1-20. Retrieved January 1, 2018 from
http://pareonline.net/getvn.asp?v=20&n=5

56

